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                            Student level (by CCR):  Level A
Lesson topic: Writing a paragraph
	Description of a CCR-aligned formative assessment

	1. What is the purpose of the lesson?

What do you want students to understand or be able to do by the end of this lesson? What are the real-life purposes that make this topic relevant to students? Which CCR standard(s) (at the level) are you focusing on?

We want students to understand what the basic components of a strong paragraph are and be able to write a short one.  To meet the CCR Writing Anchor 2, level A, “Write informative/explanatory texts in which they  name a topic, supply some facts, and provide a sense of closure.”
These three items are/will be included in the checklist we build with the student.

Successful writing at the A2 standard will help students write emails and letters, plan phone conversations, provide building blocks of essay writing.  It will help students be better close readers, as well, which is an important skill for reading comprehension. 

Specifically, one of our students will use this new skill to write to a local legislator regarding a change she wants for her neighborhood.  The other student can use the paragraph writing to practice her answers for the U.S. Citizenship interview. A third, who just achieved citizenship, will write a letter to sponsor her son.

	2. How will teacher and students know progress or success when they see it?

What can you and they look for to know if students are learning the standard? What can you (and they) look for to know if students can apply the standard to carry out real purposes? 

Using a checklist to establish standards, students will be able to point out the qualities of a strong paragraph.  After doing this with models, the student will write her own paragraph and assess it using the checklist tool.  

Signs of meeting the CCR standard:

Name a topic: student can title her paragraph or underline her topic sentence

Supply some facts: student can discuss her theme and offer supporting information; she can point them out as she drafts them in her sentence framer “I think … because”  and, after writing her paragraph, she can point out or underline her supporting facts.

Provide a sense of closure: Student can underline or point out her closing sentence.

	3. What kind of tool/process would capture evidence of understanding or performance? 

Is this knowledge that might be demonstrated by a quiz, discussion, Q&A, etc.? Is this a skill to be performed and assessed with a checklist or rubric? Is the tool/process usable as part of or immediately following instruction? 

Models, a checklist, and sentence-framers are the tools.  In the spirit of universal design learning, we could also provide sentence strips for each paragraph that the student can manipulate as we discuss logical sequence.  These tools will work in tandem with discussion at every step, guided by questions, such as: 

· What do each of these items on the checklist mean?

· Why do you think these items are on the checklist?

· What sentence gave you the most information?

· What can you conclude from this paragraph?  What do you think the point of this paragraph is?

· What makes one paragraph better than another?  Which one did you prefer and why?

	4. How would you use the tool/process?

How would you involve students in creating or understanding the tool/process? How would you use the information gleaned from the tool to give feedback to students?

· Give students models of good paragraphs that have to do with civics.  Discuss what we like about them, how we react to them.

· Using our reactions, help students build a checklist for assessment, discussing what we are measuring and why addressing those factors produces better writing.

· Engage students in using the checklist to assess the model paragraphs and identify good examples of paragraph writing.

· Write about one of these two topics: why citizenship? or what local issue would you vote to change?

· Provide a graphic organizer or sentence frame—one for each type of exercise; discuss how these tools help us focus our ideas.  Try the tools together before working individually.

· Have students use checklist on their own or another’s work to track success.

· In a group, use the info gleaned by working through each question on the checklist—which items did people have the most trouble with?  Which were easy?  Could the tools help us circle back and fix the problems?  Students can help each other. 

· With an individual, see how student assessed herself, compare to your own assessment and discuss challenge areas.  Use sentence framer tool to clarify ideas.


